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SELPA Cadre Reboot  
Breakout 

 
Presented by 

CAPTAIN Leadership 

	
1	

Who Are We? 
CAPTAIN Cadre members may be...  
•  Teachers 
•  Psychologists 
•  Behavior Analysts/Specialists 
•  Autism/Program Specialists 
•  Administrators 
• Related Service Providers 
•  Parents/Advocates 
• Regional Center Clinical Team Members 
• Regional Center Service Coordinators/Supervisors 
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What is Motivational Interviewing? 
 
•Motivational Interviewing (MI) is a  research based method to influence 
change talk and behavior in less eager implementers of innovations 
 
•Studies have demonstrated MI to be highly effective in changing 
teacher use of classroom practices (Herman, 2014) 
 
•Regional Leads (and eventually all cadre) will be taught to use this 
method to support capacity building and use of EBPs within SELPAs 
and LEAs they support 

What is APERS? 
 
•The Autism Program Environment Rating Scale (APERS)is a 
validated tool designed to assess quality indicators of programs 
for children and youth with ASD 
 
•Available in two versions: one for the preschool/elementary 
grades and one for the middle/high school grades 
 
•Regional Leads (and eventually all cadre) will be trained to use 
this tool as a method for improving program quality within the 
SELPAs and LEAs they support 
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YOUR REQUIREMENT TO  
TRAIN OTHERS  

Training	Resources		

•  Professional	Development	Fidelity	Checklist		
•  h=p://www.captain.ca.gov/documents/handouts/2017/
EBPs%20for%20PD%20checklist%20.pdf	

•  Needs	Assessment	–	Confidence	Survey		
•  h=p://www.captain.ca.gov/documents/handouts/2017/
EBPs	for	PD	checklist	.pdf	

•  EBP	Power	Points		

EBP PPTS on CAPTAIN 
Website 
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GeNng	People		
to	Change	

The	Hard	Stuff	

The most challenging part of consulting with teachers is getting 
them to do what I want them to do. 

          Classroom Coach 
 

Coaching Process 

• Pre-Observation 
Conference 

• Observation 

• Post-
Observation 
Conference 
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The	Coaching	
Cycle	

Identify Coaching 
Recipient(s) 

 

Provide Training and 
Preparation 

Conduct Pre 
Observation 
Conference 

Conduct 
Observation 

Conduct Post 
Observation 
Conference 

Set New 
Coaching 

Goals 

Who To Coach???   

•  Mud	

•  Gravel	

•  Asphalt	

No Traction 
Very Messy 

Wasted 
Energy 

Slow to Gain 
Traction 

Rough on the 
Corners 

Easy	TracRon	
Move	Quickly	
Smooth	on	the	

Corners	
	

1st Question 

•  How	much	control	do	you	have	over	whether	
teacher’s	implement	your	consulta6on	
recommenda6ons?		
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Recruiting the Best Coaching 
Candidates 

• Start with willing implementers 
• Ask for volunteers to work with you on this 

CAPTAIN project 
• Have past implementers help to recruit new 

implementers 
• Test your new coaching skills and roll out on a 

trusted partner who will give you feedback and 
help you develop as well 
	

Underlying Assumptions 
• Practitioners have good skills but can increase their skills. 
• Practitioners establish new skills or refine existing skills through 

self evaluation. 
• Practices can change using data and observational feedback. 
• Coaching is a cyclical process. 
	

Effective Coaches 
•  Engages in focused conversation 
•  Observes  
•  Uses questioning and communication skills to empower the implementer to 

reflect on practices 
•  Helps implementer to incorporate evidence based practices 
•  Shares knowledge, expertise and guidance  
•  Provides direction in  

•  Targeting evidence-based practice  
•  Identifying data collection methods 
•  Interpreting performance 
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Pre-Observation Conference:  
Implementer’s Role 

• State the purpose 
• Negotiate coaching target 
• Agree on observable implementer and student behavior 
• Negotiate data recording 
• Negotiate dates/times for observation and post-observation 

conference 
	

Pre-Observation Conference:  
Coach’s Role 
• Complete coaching log 
• Guide selection of coaching target 
• Verify understanding through questioning 
•  Introduce mastery and maintenance criteria 
•  Identify and confirm the recording method 
• Summarize the pre-observation conference 
• Negotiate dates/times for observation and post-observation 

conference 
	

Observation: Implementer’s Role 
• Provide a location for the 

coach to view the target 
behavior 

• Provide observation space 
• Create barrier-free access to 

data collection area 
• Provide and test recording 

materials and take sample 
data 
	

• Prepare students for coach’s 
arrival 

• Prepare plan to be 
implemented if a student talks 
to the coach 

• Begin lesson at agreed upon 
time 

• Do not signal or include coach 
in lesson 
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Observation: 
Coach’s Role 

Etiquette 
•  Arrive and leave at the 

agreed upon time 
•  Follow the agreed 

upon process  
•  Do not signal or talk to 

the IP during 
observation 

•  Do not participate in 
lesson 

•  SMILE! 

Activities 
•  Collect data 

(Implementation 
checklist, student data, 
etc.) 

•  Summarize data 
•  Complete observation 

portion of the coaching 
log  

•  ALWAYS provide 
positive feedback on 
something that went 
well! 

Pre-Observation Conference 
http://autismpdc.fpg.unc.edu/coaching/videos/igloo 

	

FuncRons	of	the	Classroom	ObservaRon	
Form	
•  Self	Assess	to	idenRfy	potenRal	areas	to	target	for	implementaRon	
and	coaching	

•  Pre	and	Post	to	monitor	implementaRon	progress	and	maintenence	
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Step	1:		Assess	the	Classroom		
(Engaging	&	Focusing)	

•  Teacher	Interview	
•  Engage	and	Build	Rapport	
•  IdenRfy	Strengths	and	Areas	for	Improvement	
•  IdenRfy	Areas	of	Concern	

•  Classroom	Ecology	Checklist	
•  InstrucRonal	Management	
•  Behavior	Management	
•  Physical	Environment	

•  Direct	Observa:ons	
•  Observe	CriRcal	Classroom	Variables	

Classroom	Ecology	Checklists	

•  Consultant	and	Teacher	complete	separately	
•  Compare	and	Discuss	Answers	

•  Classroom	Structure	
•  Behavioral	ExpectaRons	
•  InstrucRonal	Management	
•  InteracRng	PosiRvely	
•  Responding	to	Appropriate	Behaviors	
•  Responding	to	Inappropriate	Behaviors	

CAPTAIN	Classroom	ObservaRon	Form	
CAPTAIN'Classroom'Observation'Form'
'

Classroom(Structure( 2(
(80'9'100%'
proficiency)'

1(
(60'9'80%'
proficiency)'

0(
(less'60%)'

Classroom'is'clean,'well'organized'and'clutter'free' ' ' '
Areas'of'the'classroom'are'clearly'labeled'and/or'structured'so'that'students'and'staff'know'what'expectations'are'within'each'area' ' ' '
Students'are'seated'in'a'way'that'minimizes'distractions'and'maximizes'focus' ' ' '
'
Visual(Supports( ' ' '
Prominently'displayed'overall'classroom'schedule'that'indicates'both'staff'and'student'activities'is'posted'where'anyone'can'view' ' ' '
Individual'student'schedules'are'created'to'support'transitions'and'work'completion' ' ' '
Schedule'is'used'in'a'way'that'reduces'dependence'on'adult'prompts'and'unnatural'cues' ' ' '
Schedule'use'is'consistent'throughout'the'day'and'in'a'variety'of'settings'(where'appropriate)' ' ' '
Changes'in'schedule'are'taught'and'implemented'when'necessary' ' ' '
Visual'supports'are'matched'to'the'student’s'ability'and'skills' ' ' '
Work'systems'are'used'to'teach'students'how'to'begin,'work'through,'complete'and'then'transition'to'next'task'independently' ' ' '
Number'and'type'of'work/tasks'increase'with'student’s'ability'to'stay'on'task'and'follow'the'work'system' ' ' '
'
Functional(Communication(and(Positive(Behavior(Supports(( ' ' '
Functional'communication'systems'are'set'up'to'provide'opportunities'for'student'to'make'requests,'express'choice,'and'respond'to'
adult'instructions'(without'substantial'prompting)'

' ' '

Classroom'routine'promotes'opportunities'for'student'to'communicate'using'his/her'“own”'communication'system' ' ' '
Student'communication'is'responded'to'promptly'by'staff'in'an'appropriate'manner'' ' ' '
Functional'communication'systems'are'conventional'so'peers'and'“untrained”'listeners'can'comprehend'the'student' ' ' '
Help,'Wait'an'Break'are'being'taught'systematically'' ' ' '
Prevention'strategies'such'as'choice,'pre9warning/pre9teaching,'opportunities'for'movement,'selection'of'rewards'by'student'and'
use'of'student'specific'accommodations'are'used'to'prevent'behavior'problems''

' ' '

A'sufficient'ratio'of'positive'feedback'to'correction'feedback'is'used'(4:1)' ' ' '
Response'interruption/redirection'is'used'to'address'behavior'problems'early'in'the'escalation'cycle' ' ' '
'

Teaching(Strategies( ' ' '
A'variety'of'evidenced'based'instructional'strategies'are'used'and'are'based'on'the'skills'being'taught'and'the'individual'needs'of'the'
student'(list'EBPs'below)'

' ' '

Systematic'and'planned'instruction'is'linked'to'the'student’s'IEP'goals'and'areas'of'identified'need'and'skills'are'consistently'taught'
across'instructors'and'settings'

' ' '

Reinforcement'is'being'delivered'in'a'timely'manner'and'is'based'on'student'preference'assessments' ' ' '

Reinforcement'systems'are'visually'mediated'(token'systems,'behavior'contracts,'first/then'structure,'etc.)'when'appropriate' ' ' '
Prompt'hierarchies'are'being'correctly'implemented'and'responses'are'documented'to'reduce'prompt'dependence' ' ' '

Data'is'being'collected'and'is'used'to'inform'instruction'and'monitor'student'outcomes' ' ' '
'

'

'
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QualiRes	of	EffecRve	Consultant	
•  Build	RelaRonships	
•  Have	a	good	theory	
•  Flexible	(don’t	come	in	with	a	formal	plan)	
•  Problem-solver	(idenRfy	goals,	collect	data,	share	data)	
•  EmpatheRc	
•  Confident	(know	what	you	know	&	know	what	you	don’t	know)	
•  Respec_ul		
•  Professional	(reliable,	have	boundaries,	confidenRality)	
•  Collegial	confrontaRon	(talk	about	difficult	topics	in	a	respec_ul	
manner)	

•  Good	Listener	(listen	B4	you	talk)	
•  Willing	to	model	target	skills	
•  Roll	with	Resistance	(MoRvaRonal	Interviewing!)	

Definition 

Motivational interviewing 
is a collaborative 

conversation style for 
strengthening a person’s 

own motivation and 
commitment to change.  

“motivational conversation” 

Miller & Rollnick, 2013, p. 29 

•  The	way	a	consultant	interacts	with	a	consultee	impacts	
the	consultee’s	language,	which	then	impacts	behavior.	

Theory 

Consultant 
pushes 
change 

Consultee 
resists 

Change is 
unlikely 

Consultant 
elicits 

change talk 

Change is 
likely 

OR 
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Two Big Ideas 

•  MI	Spirit		
•  If	teachers	come	to	believe	that	you	genuinely	accept	and	
understand	them,	you	have	created	the	seNng	for	them	to	move	
in	posiRve	direcRons	

	

•  Change	Talk	
•  If	you	learn	to	hear	change	talk	it	becomes	your	guide	to	doing	
MI	

Coaching Methods: 
Open vs. Closed Questions 
Open Question Starters 
• Tell 
• How  
• Describe 
• What 
• Why 
	

Closed Question Starters 
• Are 
• Do 
• Have 
• Should 
• Will 
• Would 
• Can 
	Open questions are incompatible with closed questions 

 

Change Talk 
•  Desire:		

•  “I	wish.	.	.”		
•  “Something	really	needs	to	change.”	“I’m	hoping	that…”	

•  Ability:		
•  “I	can	do	this.”		
•  “This	is	something	I	do	really	well,	so	this	won’t	be	a	problem.”	

•  Reasons/Benefits	of	Change:		
•  “If	I	get	control	of	the	classroom,	I	think	it	will	help	all	of	my	
students	to	feel	good	about	themselves	and	their	abiliRes.”		

•  “If	this	works,	it	will	give	me	more	Rme	to	get	to	the	content.”	



10/22/19 

12 

Post-Observation Conference:  
Coach’s Role 
• Present data, data summary, and notes 
• Solicit self-evaluative statements 
• Suggest/prompt IP to develop solutions 
• Suggest/prompt IP to develop a plan of action based on the 

data 
• Provide feedback on the IP’s performance  
•  Invite discussion and sharing of ideas 
• Decide on future plans 
• Schedule next pre-observation conference/observation 
• Complete coaching log  
	

Post-Observation Conference:  
Implementer’s Role 

• Review data and data summary collected during observation  
• Make self-evaluative statements based on the data 
• Suggest methods to enhance skills 
• Finalize action to improve performance 
• Negotiate date/time for next pre-observation conference  
	

Coaching	and	Fidelity		

•  Fidelity	checklists	from	AFIRM	
•  Student	data	forms	in	AFIRM	
•  Other	methods	of	collected	data	on	targets	linked	to	EBP	use		

•  Coaching	Process	
•  Fidelity	Checklist	–	ImplementaRon	Coaching		
•  h=p://www.captain.ca.gov/documents/EBP	Coaching	Fidelity	Checklist	

CAPTAIN.pdf	
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Post-Observation Conference 
http://autismpdc.fpg.unc.edu/coaching/videos/igloo 

Commitment Talk 

•  Special	instance	of	change	talk	
•  IntenRon	to	change	(“I	will	do	this”)	
	

•  Commitment	talk	towards	end	of	meeRng	is	the	best	
predictor	of	whether	people	will	change	

Responding to Change Talk 

•  ElaboraRng	change	talk	

•  Affirming	change	talk	

•  ReflecRng	change	talk	

•  Summarizing	change	talk	
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Effective Consultation 
•  Respect	for	the	person	

•  Partnership	orientaRon	

•  Focus	on	listening	before	talking	

•  Emphasize	dialogical	conversaRon	

•  Builds	self-efficacy	
	

Getting Support, Commitment 
and Buy In 
• Have a three way meeting with Administrator(s), Coach, and 

Implementer(s) 
• Administrator states the goals of CAPTAIN project and the 

expectations of both the coach and implementer 
• Clarify the relationship (not evaluative) 
• Positive and supportive professional development opportunity 
• Have participants make a commitment (written) 

Link	to	Agreement	Form	

AuRsm	EBP	Coaching	Tools	

•  CAPTAIN	EBP	Chart	
•  CAPTAIN	EBP	Survey	
•  CAPTAIN	Classroom	ObservaRon	Form	
•  EBP	Trainings	and	AFRIM	
•  EBP	Briefs	and	Implementa:on	checklists	(IC)	
•  GAS	goals	
•  Coaching	Logs	

WWW.CAPTAIN.CA.GOV	
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Coaching  
Log 

Coaching)Log)used)with)permission)by)NPDC9ASD))

 

 

COMMUNICATION)SKILLS)
REMINDERS)

)
* Reflects partner’s words 
* Uses open questions 
* Uses leveling statements 
* Clarifies words and feelings 
* Takes turns; no interrupting 
* Uses encouragement 
)

Sample Coaching Log 

Implementation Checklists 

• Used to assist with planning 
for EBP use 

• Helps implementers self 
reflect on fidelity of use 

• Helps coaches give 
objective feedback 

• Helps to prevent drift 



10/22/19 

16 

Administrator EBP Classroom Checklist 

Coaching Manual 

•  Introduction to Coaching 
• The Coaching Process: The 

Model and Method 
• Coaching Practices, 

Implementation Science, and 
the NPDC 

Resources	
Sprick,	R.,	Knight,	J.,	Reinke,	W.M.,	&	McKale,	T.	(2010).	
Coaching	classroom	management:	Strategies	and	tools	
for	administrators	and	coaches	(2nd	Edi6on).		Pacific	
Northwest	Publishing:	Eugene,	OR.		

Herman,	K.	C.,	Reinke,	W.	M.,	Frey,	A.	J.,	&	Shepard,	
S.	A.	(in	press).	Mo6va6onal	interviewing	in	schools:	
Strategies	for	engaging	parents,	students,	and	
teachers.	New	York:	Springer.	

Reinke, W. M., Herman, K. C., & Sprick, R. (2011). 
Motivational interviewing for classroom 
management: The Classroom Check-Up. New York: 
Guilford Publications. 
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Kitchen	Sink 	 		

•  Developing	Pecha	Kucha 		
•  NominaRons	for	awards		
•  CommunicaRon	format	(social	media,	google	drive,	etc.)	
•  Other	resources	for	coaching	(police	officers,	medical	teams,	etc.)	
•  Outreach	
•  Others	.	.	.	.	.	.???????	

Designing Professional Development 

Goal Attainment Scaling 
• An evidence based tool to measure progress made on a 

goal or benchmark for: 
•  An individual  
•  A group of individuals 

• A data collection tool that allows for progress to 
summarized and documented 

• Not a substitute for goals (or other objective 
benchmarks) - it’s a supplement 
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Goal Attainment Scaling 
5 Point range of performance for students/programs/teams: 

• Current Level of Performance (0) 
•  Initial Objective (1) 
• Secondary Objective (2) 
• Expected Level of Performance (3) 
• Exceeds Expected Level of Performance (4) 

	

Goal Attainment Scaling Form 

GAS Goal Example: Program 
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GAS Goal Example: Student 

Resources:		CAPTAIN	Website			


